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Introduction
Being a parent course is a manualised intervention developed by the Centre for Children and
Families and South London and Maudsley Foundation NHS Trust, Empowering Parents,
Empowering Communities (EPEC) programme (Day et al., 2012). It is a community-based
intervention, training local parents to run parenting courses in Newham.
This report is based on the survey data collected from parents before (pre) and after (post) the
intervention across groups. The analysis includes demographic data from all registered
parents. Matched pre and post survey data and excludes those that did not complete a
survey.
The report has three sections:
1. Who took part? This section shows the demographic information about intervention
participants.
2. What concerns and goals were identified and what outcomes were achieved? This
section provides pre and post themes around parent’s concerns about the child and
parental goals and average scores across the survey measures (in comparison with
EPEC national norms data).
3. What did parents say about the course delivery? This section outlines feedback about
the intervention from parents.
4. Next steps? This section summarises exciting new plans and improvements for peer
parenting courses moving forward.
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Section 1. Who took part?
More than 9 Being a Parent courses took place across Newham from April
2020 to April 2021, all of these courses took place during the covid-19
pandemic and were all delivered in a virtual space.

110 parents were referred for a Being a Parent course, of these 52 (47%)
parents attended the resilience workshop. Total of 57 parents registered at
session 1 and 56 (98%) parents completed the course (i.e. attended 5 or more
sessions). Of those who completed the course, 29 (52%) of these parents
completed a pre and post survey.

Parent characteristics
Demographic information was available for 68 referred parents who completed pre-survey
during April 2020 to April 2021. The chart below provides the percentage breakdown by
gender, age range, relationship to the child and ethnicity.
Figure 1. Demographic profiles of registered parents (N= 68)
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Focus child information
At the start of the course parents are asked to focus on one of their children throughout the
course. The charts below show the year group and the school type of the focused child.
Figure 2. Focus child’s year group and school type (N= 68)
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Attendance to the course
Parents have completed the course if they attend 5 or more sessions. Below is a breakdown
of how many parents were registered vs completed the course across spring and summer
terms.
Figure 3. Number of parents registered and completed course
Term
Summer 2020
Autumn 2020
Spring 2021
Total

No. of Parents
at resilience
workshop
15
15
22
52

No. of Parents
registering at
Session 1
14
17
26
57

No. of parents
attending 5
sessions
14
16
26
56

No. of Parents
attending all
sessions
4
7
7
18

4

Section 2. What concerns and goals were identified and what outcomes
were achieved?
The survey measures
The survey measures completed at the start and end of the intervention. The measures are
validated and are suitable for the age group. Each measure is explained in the table below.
Additionally, we asked the participants to describe their concerns about the child and
parenting goals and put as comments.
Measure

Description

Interpreting scores

Wellbeing

Positive wellbeing1, using
the Short Warwick
Edinburgh Mental Wellbeing
Scale1 (SWEMWEBS).

Score range 7-35.
A higher score indicates greater
wellbeing.

Parenting scale

Parenting scale2 is a selfrated scale which describes
styles of dealing with
problems.

Concerns about my
child

Parenting goals

Training
Acceptability rating
Scale

Concerns about my child3,
provides a measure of
whether or not a parents
nominated concern for their
child has reduced or not.
Parenting goals4 provides a
measure of on whether or
not a parents nominated
goal for themselves has
been achieved.
Training Acceptability Rating
Scale5 (end of intervention
only). Provides a measure
of course satisfaction.

Score range 1-7.
A higher score indicates less effective
parenting style.
Score range 0-100.
A higher score indicates high levels of
concern for child.
Score range 0-10.
A higher score indicates nominated
goal is in reach.
Frequencies and percentages of
responses are calculated in relation to
each statement to understand
prevalence of point of view.

1Stewart-Brown,

S., Tennant, A., Tennant, R., Platt, S., Parkinson, J. & Weich, S. (2009). Internal construct validity of the WarwickEdinburgh Mental Wellbeing Scale (WEMWBS): a Rasch analysis using data from the Scottish Health Education Population
Survey
2 A., David, S., O’Leary, S.G Wolff et al (1993) The Parenting Scale: A measure of dysfunctional parenting in discipline situations.
Psychological Assessment, 5(2), 137-144.
3
Scott, S., Spender, Q., Doolan, M., Jacobs, B., & Aspland, H. (2001). Multicentre controlled trial of parenting groups for
childhood antisocial behaviour n clinical practice. British Medical Journal, 323, 194–196.
4. Davis, J. R., Rawana, E. P., & Copponi, D. R. (1989).Acceptability of behavioural staff management techniques. Behavioural
Residential Treatment, 4, 32–44.
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Survey results
Quantitative data analysis
29 parents completed a pre and a post intervention survey. If a parent did not answer some of
the questions (NA), an appropriate value was created using multiple imputation. No statistical
tests were carried out to compare pre and post survey measure scores as the sample size
was too low (N=29). The figure below (figure 4) provides the average pre and post scores, and
comparison with averages from EPEC National Hub norms data (N=>100 parents). The
changes in scores suggest improved outcomes for all measures, post-intervention.
Figure 4. Average pre and post intervention survey score and national scores, by measure
Measure

Group score
(start of
course)

Group score
(end of
course)

Changes

National
score (start
of course)

National
score (end of
course)

Wellbeing

24.0

27.5

Increased in wellbeing (+3.5)

22

25

Parenting styles:
Laxness

3.0

2.4

Decreased less effective parenting style
(-0.6)

Parenting styles:
Over-reactivity

3.9

3.3

Decreased less effective parenting style
(-0.3)

Parenting styles:
Total

3.0

2.6

Decreased less effective parenting style
(-0.4)

3.3

3.2

Concerns about my
child

30.2

25.5

Decreased concerns (-4.7)

67

28

Parent goals

19.9

45.8

Increased reach in goals (+25.9)

33

75
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Qualitative thematic analysis
The following themes summarise the responses of parents pre- and post-intervention
regarding (a) concerns about their children and (b) future parental goals.
(a) Parents’ concerns about their children
Prior to the intervention, survey responses revealed 5 common themes of parental concerns
about their children. Within each concern, several sub-themes emerged.
Theme 1: Children’s behavioural difficulties
1.1 Concerns about children’s tendencies towards aggressive and/or defiant behaviour
Several parents raised concerns about their child’s “behaviour issues”, more specifically their
“moodiness”, “anger and belligerence”. A range of concerns about behavioural issues were
highlighted, from children’s defiance of parental authority to aggressive outbursts. Thus,
whilst some parents raised that their children “forget to follow instructions”, others pointed to
their child’s “rudeness and talking back” and frustration “when things don’t go his way”. For
some parents, concerns related to direct confrontation with their children in the form of “melt
down[s]”, “shouting”, “spit[ting]” and “hit[ting]”. One parent made the connection between their
daughter’s “defiant behaviour” and the fact that she is reaching “puberty”, a key developmental
phase for children which can lead to behavioural and mood changes.
Theme 2: children’s mental health and wellbeing
Several parents raised concerns about their child’s mental health and wellbeing, particularly
their low confidence, self-esteem and anxiety. As increasingly common mental health issue
for children and young people, parents pointed to concerns about various forms of anxiety
amongst their children, including “separation anxiety” and “general anxiety”. “Lack of
confidence” was noted by several parents, with one parent relating this specifically to their
child’s “learning”. “Emotional” and “daily meltdowns” were also raised as concerns by some
parents.
Theme 3: Difficulties with communication
For many parents, poor or limited communication with their child was a key concern, and one
which related to several other issues raised, including concerns about child behaviour and
mental health. Several parents outlined concerns that their child “does not listen”, “follow
instructions” or “like to be told what to do”. Although these issues were raised, several parents
related this to personal goals to strengthen their relationship with their child. For example, one
parent expressed a desire to strive towards “understanding each other”, whilst another would
like “to ensure she [her daughter] feels that she can communicate at all times and not keep
things to herself”.
Theme 4: parental anxiety
Whilst many parents’ responses were underlined by a sense of anxiety about their child, the
theme of parental anxiety emerged specifically in relation to concerns about the parent-child
relationship. These concerns were largely related to an interplay of anxiety and hope about the
future. For example, one parent expressed that they wanted their son “to be more open with
me”, demonstrating that concerns about communication were entwined with a sense of
anxiety. Some parents pointed to the desire to build a “positive relationship” with their child; for
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one parent, this specifically related to wanting “help with how to manage my daughter in a
positive way” given her position as a “single mother”.
Theme 5: School and educational issues
5.1 Concerns about behaviour at school
For some parents, concerns were raised about their child’s behaviour whilst at school,
specifically a belief that their child is “not behaving in school”. Key examples of behavioural
concerns were children “not listening to the teachers” and “distractions with other students”.
For one parent, school attendance was a major concern: “I want my daughter to go to school”.
5.2 Concerns about educational discipline
Several parents highlighted a desire for their child to “focus more” and be “interested” in
homework. For one parent, concerns about their child’s lack of homework discipline was
directly related to a perceived “addiction to games”. Beyond school-related work, one parent
noted wanting their “children to read books everyday”.
After the intervention, several of the major themes were maintained, whilst others changed.
The themes of children’s behavioural difficulties, children’s mental health and wellbeing,
difficulties with communication, and school and educational issues all remained, with some
nuanced changes in the sub-themes. In addition, the theme of parental anxiety was no longer
prominent, whilst parents’ reactions to their children and children’s routine emerged as new
themes. These 6 themes are outlined below.
Theme 1: Children’s behavioural difficulties
1.1 Concerns about children’s tendencies towards aggressive and/or defiant behaviour
Several parents raised concerns about their child’s “challenging behaviour” and “attitude”.
Similar to pre-intervention, parents’ specific issues ranged from struggling to maintain some
level of authority over their child, to being unable to manage “angry outbursts”. For example,
parents outlined their child’s tendency to “forget” or choose not to “follow instructions”, and
sometimes react “badly to any discipline”. This highlights maintained concerns about their
child’s defiance of parental authority post-intervention. As was raised pre-intervention, along
the spectrum of concerns about defiant behaviour, parents outlined their child’s frustration
“when things don’t go his way”. One parent also raised concerns about their child “getting in
trouble with the law”. For one parent, concerns about their child’s aggressive behaviour was
viewed as entwined with their child’s autism; stating that “my autistic daughter hits me and
others”, this parent referenced the difficulty she faces “keep[ing] her and others safe”.
1.2 Concerns about children’s antisocial behaviour
Unlike in the pre-intervention survey, where parents raised concerns about their child’s social
isolation, post-intervention concerns related more to antisocial behaviour in relation to social
media and online gaming usage. From parents’ perspective, children’s use of these online
platforms and games were associated with “overuse”, with one parent stating that her
daughter stays “on her phone for too long”.
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Theme 2: children’s mental health and wellbeing
As in the pre-intervention survey, several parents raised concerns about their children’s mental
health and wellbeing. However, there was a greater focus on trying to discover ways to
support their mental health post-intervention. Whilst some parents focused on concerns that
their child “can get a little anxious”, others pointed to their wish to “help my child to build up his
confidence to become more outspoken with his feelings, emotions and ideas”. An additional
concern was raised post-intervention, with some parents referencing their child’s “clingy”
behaviour; one parent related this to concerns that their child is “not confident”.
Theme 3: Difficulties with communication
Concerns about parent-child communication were less prominent and nuanced postintervention. In contrast to the diverse pre-intervention responses related to children’s mental
health and building stronger relationships with children, post-intervention responses mostly
related to “children not listening to me” and “talk[ing] back”.
Theme 4: School and educational issues
Post-intervention, parents no longer highlighted concerns about their children’s behaviour in
school. Rather, concerns only related to children “not doing… homework in time”. Beyond
school, a concern - and desire – “to get my child to read a book everyday” was maintained
post-intervention.
Theme 5: Parent’s reaction to children
In the post-intervention survey, a new theme emerged of parent’s reactions to their children.
This specifically related to parents’ self-reflection of their own behaviour in response to their
children. Responses related to this ranged from reflections that “I would shout and lose my
cool easily” to acknowledgements that “I must be more subtle and understanding”.
Theme 6: Children’s routine
A second new theme emerged post-intervention, with parents expressing concerns about their
children’s routines. Concerns were raised about a lack of routine, particularly the difficulty of
“maintaining a routine during the home schooling period” brought about by the COVID-19
pandemic. Additionally, concerns about routine were linked to children not completing chores
at home. This included parental concerns about children not “tidying up the room” or “tidy[ing]
up after cooking”.
(b) Parental goals
Prior to the intervention, 6 common goals were shared by parents. Similar to parental
concerns, these largely related to understanding and managing children’s behaviour, child
mental health, parent-child communication, schooling, and strengthening the parent-child
relationship.
Theme 1: Understanding and managing children’s behaviour better
Several parents expressed a desire to “understand my kid”. Ways of achieving this were
conceptualised in different ways, as outlined below. For some parents, greater control and
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discipline were major goals: one parent wished to be “more in control of kids routine”, whilst
others would like to “discipline my child without her screaming and throwing a tantrum” or
“without getting angry” themselves. Other parents expressed an interest in “gain[ing] insight
from others as I share in the parent community”, suggesting knowledge- and experiencesharing amongst parents to be a valuable resource.
Theme 2: Supporting children’s mental health and wellbeing
Several parents noted that supporting their children’s mental health and wellbeing was a key
goal, with one parent wishing to “help her [child] better with her… mental health”. Several
respondents specifically pointed to aspects of mental wellbeing they wished to support,
notably “build[ing] her [child’s] confidence”. More broadly, one parent wished to “make my child
happy by finding the balance”, whilst another wanted to “remove the [child’s] mental
depression”.
Theme 3: Improving parent-child communication
3.1 Improve listening skills
For some parents, a key communication goal was to “listen to my child more”, demonstrating
self-reflection on ways to encourage two-way communication. Similarly, one parent outlined a
desire “to communicate and understand each other better”.
3.2 Encourage child’s openness about mental health concerns
For some parents, a key goal related to communication was to encourage their children to
speak openly about their mental health and wellbeing. Parents wished for their children to
“speak to me more about her emotions” and “how she is feeling”.
Theme 4: Supporting schooling and educational endeavours
4.1 Support home-based learning
For several parents, goals about their children’s education related to their perceived role in
their children’s academic success, particularly regarding home studying. For instance, parents
wished to “remain calm” and “make him comfortable” when helping with school work”, and
provide “support” in preparation for “upcoming GCSE”. Similarly, parents aspired to spend
more time focused on their children’s education, either by “sit[ting] with child and spend[ing]
time daily towards his studies” or encouraging children to “do homework for half an hour
everyday”.
4.2 Encourage positive behaviour at school
Beyond supporting home-based education, parents also hoped to encourage “positive things
about my child in school”. For one parent, this was entwined with supporting their child’s
wellbeing and getting “my son to feel confident to go to college”.
Theme 5: Strengthening the parent-child relationship
Many parents expressed a desire to build “good relationships with my children”, with various
approaches considered to achieve this. For some parents, spending “quality time with my
child” was a key goal to strengthen the parent-child relationship. This included increasing the
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time spent on family and educational activities, such as “spending twice/three times a week
playing card or board games” and “help[ing] him read every day for at least 30 minutes”. One
parent raised a key additional point of prioritising spending time with their child “even when
busy”. Other parents highlighted a different aspect of this goal focused on uncovering ways to
strengthen their relationship with their child. For example, one parent hoped to “learn more on
how to strengthen my relationship with my kids”, whilst another wished to “pay more attention
to have good relationships with my children”.
Theme 6: Working on own behaviour and supporting child social development
6.1 Self-reflection: managing responses to children
Parents frequently reflected on wanting to “manage my reaction” to their children’s behaviour.
For some parents, this meant working on their own anger and frustration by “stay[ing] calm
and composed when my child has a meltdown” or being “more patient under stress and
find[ing] ways to cope”. Parents also hoped for “less conflict in the home” and to “learn to deal
with conflict more calmly”. Reflecting a desired outcome of this, one parent aspired to be a
“happy and calm mother”.
6.2 Encouraging positive behaviour and child development
Desires to manage their own behaviour towards their child were expressed alongside parents’
hopes for their children to be “healthy and to be a good human being”. Parents aspired to
impart insight onto their children, either to “give my child strength”, “educate my child properly”
or “to better manage my son’s behaviour”.
After the intervention, several of the major themes were maintained, whilst others changed.
The themes of understanding and managing children’s behaviour better, improving parentchild communication, supporting schooling and educational endeavours, strengthening the
parent-child relationship, and working on own behaviour and supporting child social
development. Additionally, the theme of supporting children’s mental health and wellbeing
was no longer present, whilst encouraging routine and ground rules emerged as a theme.
These 6 themes are outlined below.
Theme 1: Understanding and managing children better
1.1 Ensuring appropriate disciplinary action
Ensuring appropriate disciplinary action was a more prominent response post-intervention.
For example, there was a greater emphasis on “more discipline” and “get[ting] my child to
respond well to discipline”.
1.2 Better addressing children’s needs
Parents maintained a desire to “understand and address my child’s needs better”. Related to
this was a specific emphasis on understanding “my reactions to my child”, highlighting an
element of self-reflection more prominent post-intervention.
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Theme 2: Improving parent-child communication
2.1 Improve listening skills
There was less of a focus on improving communication and listening skills post-intervention.
However, parents still expressed a desire to “communicate more” and “communicate well”
with their children. This largely related to trying to “listen more”, but also encouraging “my
children listening to me”.
Theme 3: Supporting schooling and educational endeavours
3.1 Support home-based learning
Similar to the pre-intervention survey, parents noted a desire to “support him [their child] in
doing his homework”. However, there was less emphasis on this goal post-intervention, and
parents no longer mentioned encouraging positive behaviour at school.
Theme 4: Strengthening the parent-child relationship
As in the pre-intervention survey, parents aspired to have a “good” or “better relationship” with
their children. This largely revolved around spending “quality time with my child”, and for one
parent this meant “hav[ing] time for my kids”. Unlike in the pre-intervention survey, parents did
not mention wanting to learn ways to strengthen their relationships with the children, however
one parent poignantly expressed a desire to “be a better father”.
Theme 5: Working on own behaviour and support child social development
5.1 Self-reflection: managing responses to children
Compared to the pre-intervention survey, parents placed greater emphasis on managing and
reflecting on their own behaviour when dealing with their children. This included being “more
patient when my child is upset”, being “more subtle and understanding”, and “remain[ing]
relatively calm when my daughter headbutts me or hits me”. Furthermore, one parent hoped
to “encourage and praise positive behaviour” more in the future.
5.2 Encouraging a positive home environment
Post-intervention, some parents reflected more strongly on creating a positive home
environment, critical for healthy child social development. One parent encapsulated this in
hoping “to raise my children in a positive environment and support them effectively with great
parenting skills”. Managing conflict within the home was also highlighted, as one parent hoped
“to learn to deal with conflict more calmly”.
5.3 Having greater confidence in parenting abilities
Another new sub-theme emerged post-intervention related to an increased inner confidence in
parenting abilities. As one parent noted, “feeling confident as a mother” was a key personal
goal.
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Theme 6: Encouraging routine and ground rules
Similar to the increased post-intervention emphasis on ensuring appropriate discipline,
parents also expressed an interest in maintaining a better home routine and rules for their
children. This included being “firm on set boundaries and ground rules”. One parent
specifically mentioned that “my child will spend less time on tablet/games”.
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Section 3. What did parents say about the course delivery?
In the post survey, parents were asked to complete the Training Acceptability Rating Scale
(TARS), 9 items about course satisfaction. 29 parents completed the TARS and the majority of
responses received were “a great deal” or “quite a lot”, showing the high satification rate of the
course.

Figure 5. Evaluation of training

Parents were also asked to provide any additional feedback within 3 categories: these were 1)
anything meaningful from the course, 2) anything to change, and 3) anything to practitioners.
Below are the key points raised across the feedback categories, summarised as (a) key
successes of the course and (b) points for improvement.

(a) Key successes of the course
Parents outlined several key successes of the course. These largely related to the new skills
and sense of parental solidarity gained from taking part in the course.
a. Acquisition of new skills and techniques for listening and responding to children
- Reflective listening skills
- The “I” statement technique
- Descriptive praises
- Negotiation techniques
b. Ability to better understand to children
- Knowledge of the importance of quality time
c. Creation of a space for solidarity and sharing with other parents
- Feeling less alone
- Sharing experiences and gaining parenting insight from others
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“I also think that it was key that the facilitators were parents themselves as they could truly
empathise and relate with the needs and experiences of the parents”
(b) Points for improvement
Whilst many parents expressed that there was nothing they would change about the course,
there were a few constructive points for future consideration. These included:
a. Including “managing online behaviour” as a topic;
b. Having longer sessions, including longer breakout room sessions;
c. Maintaining one group for discussion when the group size is small (i.e., not having
breakout rooms);
d. Including subtitles on videos and speaking slightly slower;
e. Providing hard copies of handouts to parents in advance of the sessions;
f. When it is safe to do so, having in-person training instead of online sessions.

Section 4. Next Steps?
The peer parenting team has exciting new plans and improvements for peer parenting
courses moving forward, reflecting the feedback received from the parents.
1. The Peer Parenting team are adapting resources and reviewing the content in order to
deliver in Urdu a key community language in Newham. We are also exploring delivering
other types of Being a Parent groups that meet specific family needs.
2. As the team adapts its delivery on digital platforms we can use closed captions
(subtitiles) we can also look at recording a full course for non live viewing.
3. We are reviewing our learning journal and handouts and exploring combining them and
providing hard copies early in the group for parents.
4. Subject to covid-19 guidance we are planning to offer a blend of courses from the
autumn 2021 of in person groups and a digital offer.
5. We have a workshop on ‘online behaviour’ and a recording can be found
online www.youtube.com/playlist?list=PLfBuvuA_uMZXlS5U9HlxG0QpjwtEJ98zQ or we
can arrange to host them.
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Thank you
HeadStart Newham is thankful to all those who took part in the intervention and participated
in the surveys, as well as to the Parent facilitators that supported its implementation. This
report was produced by the HeadStart Newham research team.

HeadStart
HeadStart is a National Lottery funded programme developed by The National Lottery
Community Fund. It aims to explore and test new ways to improve the mental health and
wellbeing of young people and prevent serious mental health issues from developing.
The programme supports a broad range of initiatives for building resilience and emotional
wellbeing in 10 to 16 year olds in order to:
 improve the mental health and wellbeing of young people
 reduce the onset of mental health conditions
 improve young people’s engagement in school and their employability
 reduce the risk of young people taking part in criminal or risky behaviour.
The programme is being delivered in six local authority areas between 2016 and 2021:
Blackpool, Cornwall, Hull, Kent, Newham and Wolverhampton. HeadStart Newham is delivered
in partnership with the London Borough of Newham.

The National Lottery Community Fund
The National Lottery Community Fund is the largest funder of community activity in the UK.
Every year it distributes over half a billion pounds for good causes, all thanks to the players of
The National Lottery.

3rd Floor East Wing
Newham Dockside
1000 Dockside
London E16 2QU
HeadStartNewham.co.uk
E: Headstart.programmeteam@newham.gov.uk
HeadStart
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